Understanding Modern

Introductory Note for Teachers: Teaching About Genocide

Below you will find a sample course for educators interested in teaching about modern genocide. It employs a
comparative approach and the resources are offered “buffet style,” meaning each case study offers sufficient
resources to teach it as a stand alone unit should you choose not to teach the entire course.

Course Objectives

This course is designed to introduce learners to
genocide studies. It is designed to create space to
connect readings and class discussions to current
events, as genocide unfortunately continues to
occur today.

The course is designed with the following goals:

e Evaluate prominent theories about why
genocide happens, as well as theories
regarding actors and actions during genocide.

e Identify major 20" century genocides and
analyze their impacts on citizens (and
non-citizens) and communities through
engagement with survivor memoirs,
testimonies, and artistic works.

¢ Understand how peoples and communities
rebuild after genocide.

e Develop analytical skills that help you
process and respond to current events in
pursuit of being an informed, active, and
engaged global citizen.

Content Standards
HSS-10.10, 1, 2,and 3 HSS-11.9
HSS-10.4, 1,2, and 3 HSS-11.9.1
HSS-10.9.3 HSS-PoAD.12.9.5
HSS-10.9.8 HSS-PoAD.12.9.8

% CALIFORNIA TEACHERS COLLABORATIVE
} FOR HOLOCAUST AND GENOCIDE EDUCATION

Developed by Twige Project

Genocide Prevention

If you are new to teaching genocide studies, welcome!
We have developed the Understanding Genocide
Primer | Twige Project to support genocide educators
as they navigate this important but challenging topic
in the classroom. Teaching about genocide can be
incredibly difficult for many reasons, ranging from the
heart wrenching content and risk of secondary trauma to
the fact that there is an ever-evolving body of scholarship
that often does not get translated into resources for
educational purposes. We created this primer (using lesson
plans and content from the 1994 Genocide against the
Tutsi in Rwanda as the case study) to hopefully make this
task a little bit less daunting by synthesizing current
knowledge about genocide. Specifically, this primer
contains summaries of core questions about genocide,
grounded in cutting-edge peer-reviewed research and with
a focus on the human story of genocide. Our hope is that
high school educators can benefit from this primer as they
prepare to teach about genocide and feel secure, both in
their background knowledge and in their pedagogical
approach. This primer is appropriate for middle school
educators as well, though the accompanying lesson plans
were created with older learners in mind and would need to
be adapted.
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Recommendation

The course will explore emotionally challenging and sensitive material. It is important to begin by
fostering a classroom culture rooted in mutual respect and civility. If time allows, consider using one of
the following two Facing History and Ourselves activities or a similar activity to create a reflective and

engaged learning environment:

1.Identifying and Affirming Core Values | Facing History & Qurselves While this activity is for middle
school students, it may be adapted to allow older students to identify and share their personal

values. It may be paired with the activity below or used alone.

2.Classroom Contract Teaching Strategy | Facing History & Ourselves This activity supports the

creation of class norms that promote a thoughtful and reflective community.

We recommend signing up for a free USC Shoah iWitness Account and FHAO account to facilitate

teaching certain activities.

Final Note

Genocide education is necessary, but educators must tread carefully. We need to be cognizant of not
inducing emotional exhaustion among learners of all ages. With our 24-hour news cycle, the
globalization of mass communications, and the advent of social media, we can access all the news from
all over the world and all times of the day. So, when students come into the classroom to learn about and
engage with these difficult topics, they are likely also being barraged by the world’s problems (and from
multiple access points) outside of the classroom. We thus run the increasing risk of inducing emotional
exhaustion and with it, a numbing effect, which can prompt learners to shut down. Much in the same
way that adults can experience burnout, so, too, can youth. And with burnout can come a reduction in
empathy and caring. At the risk of further piling on to a growing checklist of to dos, educators should be
proactive in protecting learners from burnout. For example, when we are teaching these topics, we also
incorporate lessons of hope, resilience, and opportunities for engaged activism. Thus, the classroom
becomes a space not just for beleaguering young minds with problems, but also for brainstorming and
workshopping solutions and creative problem-solving opportunities, too. We need to be careful to not
push students to a tipping point where they instead become hardened or stop caring as a coping
mechanism. This is also a healthy exercise for educators, too, as we benefit from these messages and
lessons as well. Sometimes the best way to teach this is to model that behavior, acknowledging and
ensuring that we all have a right to go out and experience play and joy not only as a preventive practice,
designed to prevent exhaustion, shore up our reserves, and help us tackle those problems tomorrow, but
also for the sake of joy itself.
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Understanding Modern Genocide

Course Description

Genocide killed more people during the 20" century than all the wars or homicide combined, and
genocides have also impacted hundreds of millions of others who have been victimized by
violence, displacement, and deliberate efforts to destroy a culture. This course is geared toward

addressing six major questions about this grave crime, including:

1) What is genocide?

2) Why and how does genocide happen?

3) Why do people perpetrate genocide?

4) Why and how do people resist genocide?

5) How do citizens, communities, and countries rebuild after genocide?

6) How can we prevent genocide?

The class will address these questions via five major case studies, including the Armenian
Genocide, the Holocaust, Cambodia, Guatemala, Bosnia-Herzegovina, and Rwanda, though

it will consider current genocides as well.

Expected Learning Outcomes

Students will be able to:

e Engage in advanced, in-depth, scholarly exploration of genocide.

¢ Demonstrate a developing sense of self as a learner through reflection, self-assessment,
and creative work, building on prior experiences to respond to new and challenging contexts.

e Describe and analyze a range of perspectives on genocide and how it differs across political,
cultural, national, global, and/or historical communities.

¢ Identify, reflect on, and apply the knowledge, skills, and dispositions required for
intercultural competence as a global citizen.

e Analyze and critique the intersection of concepts of justice, difference, citizenship, and
how these interact with cultural traditions, structures of power, and/or advocacy for social
change.
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Suggested Assignments

Motivations Statement

What: Everyone will write one-page statements reflecting on one of two options: 1) their
motivations for studying genocide or 2) the importance of studying genocide. Then students will

reflect on what they can do as an individual learning about and responding to this grave crime.

Why: When it comes to preventing atrocities, no single person or project can stop a genocide.
However, everyone can make some kind of difference in their own community (or beyond) that
helps to further tolerance, peacebuilding, intergroup dialogue, commemorations, or other efforts
that support genocide prevention. In order to better discern how everyone can make a difference,
students should think through their specific relationships, opportunities, skills, or resources that

they have.

Testimony Engagement Journal

What: Everyone will write a series of short responses—either tied to specific prompts or as free
writes—regarding the testimonies, stories, and artistic works that learners engage with

throughout the semester.

Why: Throughout this course, students will engage with heavy material, and it is important to
have an outlet to interact with and think about this material. Beyond this, however, a goal of this
course involves engaging with primary source materials from survivors, and this assignment

provides a structured way to do so.

Engagement Journal Tips to Provide to Students

Take time to think before you start writing
e Your journal is a place to share your thoughts, feelings and questions regarding course content
and typically a testimony that you listen to as part of class or as homework

¢ Your audience is yourself and your teacher, though sometimes it may be your peers

If you feel stuck, try free writing. You can also use creative writing and try a poem or a story.

You will also be graded on: your effort, thoughtfulness, completion, creativity and curiosity.
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Suggested Assignments

Op-Ed

What: An op-ed originally appeared opposite the editorial page in a newspaper. Today, the term
op-ed is used more widely and typically includes a column that represents the strong, informed,
and focused opinion of the writer on an issue of relevance to a targeted audience. For this course,

everyone will be writing an op-ed.

Why: 1) Students can use the op-ed to connect course material to current events that interest

them.. 2) Learning to write for multiple audiences is important, and op-eds can be influential.

Common Characteristics of an Op-Ed" to Share with Students

Typically less than 750 words (and often around 600)

Clearly defined point

Written for a general, educated audience

Contains the strong, unique voice of the writer

Questions to Ask Yourself When Writing an Op-Ed
¢ Am I making a clear point?
¢ Why should someone care?

e Do I have a specific audience?

Topic and Theme
A successful op-ed piece should have a clearly defined topic and theme.
e Topic: the person, place, issue, incident, or thing that is the primary focus of the piece. The
topic is usually stated in the first paragraph.
e Theme: another level of meaning to the topic. What is the big, overarching idea of the op-ed?

What is your broader point? Why is your point important?

I Adapted from the Harvard Kennedy School of Government’s handout on op-eds Modern Genocide | 5



Research
While op-ed pieces allow writers to include their own voice and express an opinion, op-eds should
typically involve a degree of research. Research involves acquiring facts, quotations, citations, or

data from sources and personal observation.

Openings
The first line of an op-ed is crucial. The opening “hook” may grab the reader’s attention with a
strong claim, a surprising fact, a metaphor, a mystery, or a counter-intuitive observation that

entices the reader into reading more. The opening also briefly lays the foundation for the piece.

Endings

Every good op-ed piece includes a strong ending. The ending:
e Echoes or answers introduction.
e Has been foreshadowed by preceding thematic statements.
e [sthe last and often most memorable detail.

e Contains a final epiphany or calls the reader to action.

Capstone Project

Framework: GRASPS Performance Tasks

What Goal is to be met?

What Role is the learner playing?

Who is the Audience?

What is the specific challenging Situation?

What is the required Performance or Product?

By what Standards/Criteria will the work be evaluated?
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Performance Task Option #1: Design a Museum Exhibit

To design a museum exhibit which educates the public about one of the following concepts:
e Similarities and themes across genocides (for example attacks on victims or resistance)

Goal e A focus on survivors and their experiences for one or multiple genocides

The exhibit should explore how the genocide affected citizens, non-citizens, and entire

communities, as well as the lasting legacy it left on survivors.

You are a historical curator working for a human rights museum or a museum dedicated to a
Role single genocide. Your job is to create an exhibit which is engaging, thought provoking,
historically accurate, and informative.

Museum visitors, including students, educators and members of the general public who likely
Audience know little about the genocide(s) you are presenting. Your exhibit should inform, engage, and
encourage reflection.

Given growing national and international interest in your topic, the museum has decided to
create a new wing. This exhibit space will focus on the human experiences of genocide, not
Situation only on the atrocities but on their long lasting impact, including the way communities have
rebuilt. Your charge is to design an exhibit that is historically accurate, deeply moving and
thought provoking.

Your exhibit must include:

¢ A main written panel introducing the historical context of the genocide

e A featured story about survivors, resistance or your chosen theme including primary and
secondary sources

e At least two visual components: maps, photographs, artifacts or artwork

¢ An interactive or reflective component: A space for visitor reflection or to answer a
thought provoking question, or some other way for visitors to share their feelings about
their experience

e A digital or hand drawn layout of the exhibit space

o A title for the exhibit

e A 1-2 paragraph curator’s statement in which you explain to your museum supervisor the
reason for your choice

Product

You exhibit will be evaluated on the following criteria:
e Historical accuracy and depth of research
Standards/ e C(larity of communication of ideas. N ‘
e Appropriate approach to the sensitivity of the materials
e Creativity and thoughtfulness
e Level of detail in curator statement

Criteria
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Performance Task Option #2: Artifacts

To represent time periods of genocide through the careful selection, interpretation and
Goal explanation of artifacts. These artifacts should represent both loss and endurance and help
your audience understand the lived experiences of genocide survivors and victims.

You are a student historian working to better understand the impact of genocide on citizens,
Role non-citizens and communities. Your work will contribute to a student created archive or
display of artifacts which represent the genocide(s) you have studied.

Your audience are fellow students, educators and others in your learning community who want

Audience . .
to learn more about how genocide impacted real people across time.

Your class is participating in a learning initiative to help people better understand genocide
through personal stories and meaningful artifacts. As a student historian, you’ve been asked to
Situation identify, analyze and explain four artifacts which illustrate the impact of the genocide across
four time periods. Your work will contribute to an archive of artifacts telling the story of the
individuals and communities impacted.

You will research and create a product that presents four artifacts, each representing a time
period of genocide:

¢ Life before the genocide

e Life at Risk (when groups become targeted)

e Genocide

e Recreating Life (how survivors and communities rebuilt)
For each artifact, identify the time period, who would have used the artifact and how, and what
Product it tells you about the time period or the individuals/communities involved in the genocide in
150-250 words
Write a 200+ word introduction to the genocide that establishes the historical context for your
artifacts and why it is important to learn about today
Write a personal reflection about the project tying your learning to a theme you studied, for
example memory, identity, resilience or justice. Include citations for artifacts, historical
research, display your artifacts or photos of them, along with the text you created, in a slide
deck or another type of digital presentation to be added to an archive.

Your project will be evaluated on

Standards/ e Historical accuracy and relevance of the artifacts

e (larity and thoughtfulness of your explanations

e Overall storytelling and emotional/educational impact
e Quality of written expression

Criteria
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Important Class Note

This course covers emotional content and very sensitive topics. In light of this,
please aim to disagree without becoming disagreeable, and with respect and
civility for everyone in our course. The activities in this course will expose you
to some of the greatest moral and ethical dilemmas in modern history.
Questions and student directed discussions are encouraged. But also
remember that these topics tend to generate more questions than answers. We
will wrestle with this history together. It is essential that you agree to
participate in a classroom which welcomes disagreement and honors each
individual’s personal journey to understanding.
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Unit 1: Setting the Stage

What is Genocide and Why Care About Genocide?

Essential Questions:

What is genocide?

Why learn about genocide?

What is testimony?

Why learn with testimony?

Guiding Questions:

What are the historical origins of the term “genocide”?

e How is genocide different from other types of global crimes?

e Why do survivors and others choose to share their stories via testimony?
e What does it mean to respect people’s stories and lived experiences?

Objectives: SWBAT...

e understand the international legal definition of genocide.

¢ analyze the concept of genocide.

e compare and contrast definitions of genocide.

¢ understand the value of testimony for learning about genocide.
¢ analyze firsthand accounts about historical events.

e critique primary sources.

Note:

Why study genocide? After millions were killed during the Holocaust, the international community vowed
to prevent genocide from occurring in the future. “Never Again” became a common refrain, and the
United Nations established a convention against genocide. Despite the criminalization of genocide and
this global vow to prevent it, genocide has happened again. More people were killed in genocide over the
course of the last century than in all homicides, manslaughters, and related crimes, and many of those
deaths occurred in the past fifty years. Genocide has also resulted in mass displacement and widespread
violence, and it has impacted families and cultures in incredibly harmful ways.

To study genocide, it is vital to center the human story. Placing the human story at the core of analytical
and educational efforts offers tremendous value.. And for students around the globe, a combined
educational approach that incorporates testimony and a variety of primary sources, locating and
learning the history of an instance of mass atrocity with particular focus on the human story of genocide,
can engage learned at the cognitive, moral, and affective levels. The impact is measurable not only
through an increased interest in historical topics (which is great!), but also through increased capacity
for critical thinking, being able to differentiate different forms of information and its sources and offer
informed valuations, and an enhanced capacity to feel, think, and emote. This approach can thus provide
students with necessary tools to resist the “us vs. them” paradigm identified by genocide scholars as
necessary to bring about the social death of a group and other dehumanizing tactics often employed by
extremists.
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Background Readings for Educators

Chapters 1&3 of Understanding Genocide A Primer | Twige Project

Understanding Genocide
A Primer

Created by The Twige Project
Hollie Nyseth Nzitatira, Sara E. Brown & Jamie D. Wise

How to Use Testimony

LESSON: Teaching with Holocaust Survivr Testimany

All b $
and weaknesses. Photograp!
i o

w1

MUSEUM g e ot e Ty 1463
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Readings for Students

UN Guidance on When to Use the Term Genocide | United Nations

GUIDANCE NOTE 1

WHEN TO REFER TO A SITUATION AS “GENOCIDE”

Omrcmve

United Mations. officials are somesimes asked 1o comment on whether 1peciic events, past or precent, can be
aefemed 1o i “genccide.” 1L i extremely important that United Nitions siial sdbers 1o the correst uspe of the
nem, Trequent i Y i Jited agai
rspulation; [3) the emative natune of the Lerm and political seriitivity surreundig its e and () the potential
bega! impbcations associated with a desermination of gencxide. This note alms to provide gukdance on the tormect
ssage of the term “penockie,” 3

Anavrss
pe: The Lerm “penacide™ Lwyer 1944 s iy book Asis
v Grek waord for race of tibe, with ~£ide, devherd Ireem the Latin
weaed for kiing. o Hokeaust, but ahio in respore

%0 previows instances in which he conidered entire nations, and ethnic and religicus groups, had been destroyed

wach 23 of the wars of hiam and the Crusades; the massacres of
the Armenians.™
Criminatsation of penockde: The indictments and g Trials that Workd War 4

10 “genockie” in the context of crimes agaimat humanity, parsicslarty in relation to the crime of persecution and
Emurder. However, al that time gesocide wi not lited us & Sepleate crime i the Chanes of the lternational
Wditary Teibunal {Nurembeeg Charter) and was used 35 3 deseriptive rather than 3 legal temm. The fiest time thay
esodide was codifed a3 an independest crime under intbmational L was in the 1048 Convention on the
Frevent e Crime . the .

- 3 of pe: intime of
wear, i a crime under nternational law which they undertake to Brevent and to pusizh.” The Genockie Convention
entered inte foree en 12 lasuary 1951

Genccide Is aho defined 2 an international arime in the Rome Statute of the Intenational Criminal Court (1CC]
{rtiche 6], the Statute of the Intemational Criminal Trizunal for Ewanda (ICTR] {Articke 2/2. and the Statute of the
International Criminal Tribmal for the former Yugotaia (ITYN [Article 4], The iternational Residual Mechanism
for Crieinall Tribunals, continuing the KCTY and ICTR'S jurissiction and the Luw on the Extablishment of the
Estracedinary Chambers in the Courts of Cambodia (Artide 41, & UN-assisted tibunal, alio Rave jurisdition ever
gesncide as defined in o, Mary States have abi crisminalired penacde in their domestic law; others

ity of : Article 28 of the rin & the Law of Treaties prohisits the
etrcactive appication of reaties "unless & dilferent invention yeris A
webieh i . In additicn, ith the prineisle of legalty,

orime or pun a crime and sine lege
and pulls poeng sie lege, repectively], in line with the Sext of the Genocide Convention and ifs trovour
peéparatoires, the lsmernationsl Court of ustice {IC]) has cosfirmed that “the substantive prowisions of the
Comvention do not impase upon a State obligations in relition b0 acts 3 10 have ocoured betoee that State

Overview of What Genocide Is and lts Causes | Hollie Nzitatira

What Genocide Is and Its Causes
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Videos for Students

Why Learn About Genocide

Dr. Paul Parks (Parks was a Black veteran of the U.S. Armed Forces who was part of the
liberation Dachau Concentration Camp in Germany and later, after returning to the United
States and returning to civilian life, joined Dr. Martin Luther King, Jr. and the Civil Rights
Movement. He once joked that as a result of his efforts to promote civil rights in America
(utilizing non-violent strategies), he’d been in a jail in every state in the south. Parks recounted a
time when Dr. King asked him why he had joined the Civil Rights Movement. Parks spoke to Dr.
King of the legacy of the Holocaust and the horrors he had witnessed at Dachau Concentration
Camp. He told Dr. King, “I know what the end of bigotry looks like, the solution to bigotry looks
like, from the standpoint of the bigot...I’ve seen that, and I don’t want that to ever happen
again.” Parks took the lessons he learned fighting racism and hatred on the European continent
under Nazi occupation and applied them to his lived reality in the United States, harnessing
them to catalyze and inform his civil rights activism) talks about teaching respect through
testimony.

Difference Between Genocide, War Crimes, and Crimes Against
Humanity with Dr. James Waller | Choices Program

-
s What k8 the differenca batwiean War cripns, erimes againat humanity, and genodi

RREBELTE I -

Io
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Defining Genocide Lesson | Twige Project (asynchronous or in class)

Teaching the Human Story

of the 1994 Genocide Against the Tutsi

Defining Genocide

Overviow

The crime of genocide ks fommally defined through a global treaty, which is a written
agreement between gove 8. The def n was widely contested when it was created,
and 1he international definition continee Lo be debated todiy. The definition includes
protection for certain groups and considers specific acts to be genocidal, while excluding
cabsers. Im meipanse to issues with the delinition, nuasy mesearchins and scholas have created
thelr own defindtions. In this activity, stedents will compane and contrast well -known

o of gerocide and reflect on the power of words and definitions o dhage the world,

Dafining Genacide
Learning Objectives I the wake of the Holocaust. a Polish- lewith Lwyer
named Raphael Lem

1. Sadents will understard the
Internations] kegal definition of grnocide.

United Nathons adopted the Convention

£ Seadents will analyze the concept of
nand Punithenent of the Crime of Genocide

prresite
% Statents will eempuse snd conlsst
defliniilons of prmoci.

Content Standards

HSS-I0UILE, L snd 3 HSS-H098

HSS- 104 HES-111 researchers argue that

HSS- 1043 HSS-PoAD.IZAS genocide bus s, Sill

HES- 1093 HSS-PoAD.IZA8 e used around (e workd. |1 was

Intermational Cai 1 Court, meanig theat i is still
the current global legal definition of penocide.

s CALIFORNIA TEACHERS COLLABORRTIVE
FIOR HOLOCAUST AND GENOCIDE EDUCATION

Bawalopad by Twige Froject Pasar ol Pripagesda | |

Learning Through Testimony Lesson | Twige Project (asynchronous or
in class)

Teaching the Human Story

of the 1994 Genocide Against the Tutsi

Learning Through Testimony

Cverviow

Testimonses are the nasmatives, oral histories, and persenal stogies shared by prople—inthis
case, people who experienced the 1594 Genoclde against the Tutsl, For instance, someane
who survived the genockde may provide a testimony regarding their experience, and
somecne who perpetrated viclence of rescued peopde may also share thelr testimosy. The

ghving of testimony |5 cendral to socketles around ihe woeld and throughout history. Studenis

will an esaanple of fisithand tetismany.

Why Learn With TestimonyT
Learning Objectives When those who exp
1. Students will be able 10 urdertand againdt the Tutsi in R
e vadue of Letimony for bearning they alfer a way 1o under
stcut genccide. events. They gulde us theough the darkness of
humandiy, and ibey alvo shed bght on the
possibalities for every individual to counter
hatred, The act of gh stimony Is a beave
one, In havil
. Students will be able 1o critigae Lestinscmny, thae whe expe
prismary cnnn

2. Studbents will bee abie 10 analyee
Fnshand acoounes sbowt historical

eera. .
the comirage o share thir

woed the 1994
Ewanda allow ws 1o learmn from them,

Content Standards w4 phece of testEmany, consider
HES-10.10.0, 2 and 3 HES- 1191 When and where s the interview
HES-10.4.1 HIE-PaAD. taking place? Whe s the interviewer and under

HSS-10.43 HES-POAD. what ciroumstances is the interview taking place?
HSS-TAS What s the tone of the speaker? How do ihe
Interview questions frame the conversation?

e CALIFORNIA TEACHIRS COLLABORATIVE
FOR HOADCALST A0 GENOUISE EDUCATION

Bavalopad by Tweige Project Laaming Through Testimany | 1
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Unit 2: Appying A Comparative Lens (6 Case Studies)

Unit Essential Questions:
e How can we understand genocide not as an isolated event, but as a recurring repression of
human rights?
e What can cause a community to split apart along racial, ethnic, religious, or cultural lines?
e What is the impact of dehumanization on individuals or communities?

Case Study Guiding Questions:
e What commonalities amongst genocides emerge from identifying the causes and methods
used in multiple case studies?
¢ What common warning signs appear in multiple case studies?
e What evidence best helps identify the criteria to meet the definition of genocide?
e What themes emerge from survivor testimony?
e What does survivor testimony teach about human resilience or the cost of inaction?

Suggested Framework for each Case Study:

Head, Hand, Heart Activity: Head, Heart, Conscience Teaching Strategy | Facing History &
Ourselves If in groups, students will choose one category and answer at least one question in the
category. If independent, teachers can determine how many categories/questions students will
answer.

For each case study, there are additional activities you may choose to include.

Objectives for each Case Study: SWDAT...

¢ Analyze primary and secondary sources to identify the key events, perpetrators, victims, and
motivations behind a specific genocide, demonstrating understanding through a visual
graphic organizer

e Map the geographical location of the genocide

e Explain how the selected event meets the criteria of genocide as defined by international law,
using evidence from research

e Respond to survivor testimony on intellectual, emotional and ethical levels by reflecting on
their own beliefs and the choices made during genocide
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Framework/Directions for Students

Day 1 Activities: Historical Context and Overview of the Genocide

Directions: Use the resources provided and conduct additional research to identify

e What happened during the genocide (who were the victims and what happened to them?)

e Why the genocide took place (who were the perpetrators and collaborators and what were
their beliefs?)

e Why it is considered a genocide (what key elements of genocide are present?)

Use the information to create a graphic organizer (timeline, chart, storyboard, etc) to explain the

genocide and how it happened. You may use paper or Google Drawing. Include a geographic map
so classmates know where the genocide took place.

Day 2 Activities: Survivor Testimony

Part I: After watching/reading survivor testimony, complete Head, Heart, Conscience Teaching

Strategy. | Facing History & Ourselves independently or in small groups.

Head:
e What information from the video did you already know about the genocide?
e What information is confirmed? What remains uncertain? Are there any facts that are
contested?
e What additional information would you like to have to help you understand the genocide
better?

Heart:
e What emotions does this event raise for you?
o Are there particular moments, images, or stories that stand out to you? If so, why?

Conscience:
e What questions about fairness, equity, or justice does this event raise for you?
e What choices did key figures make, and what values may have guided those choices?
e How were people impacted by this event? Are there people who should be held accountable? If
so, how?

Part 2: Using the chart you created in Part I, place at least one piece of information from each
survivor you watched in the graphic organizer from last class. Make the connection - explain
where you are putting the information and why.
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https://www.facinghistory.org/resource-library/head-heart-conscience
https://www.facinghistory.org/resource-library/head-heart-conscience

Case Study #1: Armenian Genocide

Essential Questions:

e What was the experience of Armenian Genocide victims?
e What choices do people make in the face of injustice?

Guiding Questions:
e How is the historical context essential to understanding the events of the Armenian
Genocide?
e How were individuals impacted by the Armenian Genocide?

Objectives: SWBAT...

¢ gain an understanding of the Armenian Genocide, including significant events, people, places,
and times

¢ apply the concepts of resistance, agency, and empowerment to the actions of Armenians
during the Armenian Genocide

e humanize those who experienced the Armenian Genocide through watching survivor accounts

¢ apply the concepts of resistance, agency, and empowerment to the actions of Armenians
during the Armenian Genocide

¢ identify and explain the different ways Armenians used resistance, agency, and empowerment,
over time
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Readings for Students

The Armenians | Genocide Education

RESISTANCE, AGENCY,
AND EMPOWERMENT
The Armenians

Standarde:
€A CCSS for ELAJLiteracy: WHST 9-10.3 Draw evidence from informational
texts bo SupPort analysis, reflection, and rescasch

aw evidence from informationa

€A CCSS for ELAJLiteracy: WHST 1129
toxts to supPort analysis, reflection, and rescasch

€A CCSS for ELA/LIteracy: AH.3-10.4 Determine the meaning of wonds and

BEORoMic BEHEeTs of histonyk

shont Outcames

Lesson Objec

nt handouts of 4 Brief Histary of the Armenian Genacide
» ARoad Less Traveled: The Handjlan Story

Differentlation

Excenpt from .4 Brief History of the Asmenion Genocide can be read as a

ependently a5 needed

tos
ta fraen Dty 2 specifically tho e s resistance, agoncy, nd

% Genocideducation.arg

Brief History of the Armenian Genocide | Genocide Education

RESISTANCE, AGENCY,

AND EMPOWERMENT

The Armenian Genocide:
Background

Standardi
A CE5S for BLA Literacys WHET 9-100 Do ivid
LS 10 SUPPHOIT analysis, reflection, and ressasch

CA CCSS for ELA/Literasy:

L5 T S PRE

A 0SS for ELASLiteracy: Fr
e

dimeribed

Sinng of i) ATrDnian Genocidn,

N evenis, people,

deo about the Armenian Cenocide (If

» Copies of & Brief Histony of the Armenion Genockde from Day 3, as

necded
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https://cateacherscollaborative.org/wp-content/uploads/Curriculum_Resistance_Lesson-Plan_Day-3_GenEd.pdf
https://cateacherscollaborative.org/wp-content/uploads/Curriculum_Resistance_Lesson-Plan_Day-4_GenEd.pdf

Videos for Students

Armenian Genocide: A Brief Overview for High School Students | CLIC
Project

The Armenian Genocide:
A Brief Overview for High School Students

The Armenian Genocide: Fight for Recognition | Into The Shadows

Lessons Using Video (The Promise or a Series of Youtube Clips) |
Genocide Education

RESISTANCE, AGENCY,
AND EMPOWERMENT
The Promise

Standards
CA OCSS for ELA Literacy: [H.9-10
infor

:::::
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https://www.youtube.com/watch?v=xzsBCTFgRVc
https://www.youtube.com/watch?v=aBTIb6qxJFk
https://cateacherscollaborative.org/wp-content/uploads/Curriculum_Resistance_Lesson-Plan_Day-7_GenEd.pdf

Slide Deck for Use in Class | Genocide Education

(Note: feel free to use these slides at your own pace - no need to follow recommended Days
listed on the top right corner of the slides)

\ Resistance, Agency, and Empowerment:
The Armenian Genocide

<

&

"&m_-gm_ S S -r_;ﬁ'n"

‘_ L
o #ﬁﬁﬂ. Cem:kadeEducatmncr'rg i

Constructing a Timeline of the Armenian Genocide | Genocide
Education

(Note: feel free to use these slides at your own pace - no need to use the corresponding
lesson plan “Day 5” to complete this lesson)

RESISTANCE, AGENCY,
AND EMPOWERMENT
The Armenian Genocide:

Standands:
CACCSSIanLAﬂ.Rmcr WHST 31009 D @vicdonon from infonmational
Dinctd 00 SupPort Aralyii, reflectian, and o reh

CA CCSS for ELAML teraey: WHET 11-12.9 Dranw ovidonce from informaticnal
DENES (0 SUPPOT analysis, reflection, and research,

CA CCSS for ELASLIterasy: Fi 9105
icribend i & ek determirg wh
simply preceded them

ampowsmmant to the actions.of Armenians during the Armenian

Genecidi
Materials
* Notes from Day 4
& Poster board of kDo peoos of paper
= Madkivs, colodid pandils, ate

% conocideEducation.ong -
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https://cateacherscollaborative.org/wp-content/uploads/Curriculum_Resistance_Slide-Deck_GenEd.pdf
https://cateacherscollaborative.org/wp-content/uploads/Curriculum_Resistance_Lesson-Plan_Day-5_GenEd.pdf

Lesson Using Survivor Testimony | Genocide Education

RESISTANCE, AGENCY,
AND EMPOWERMENT
The Survivors

Standards:

CA CCSS for ELA Literacy: RH2-10.2 Determine the central ideas or
information of a primary o secondary Source; provide an accurate surmm
af how key events or ideas develop over the course of the text.

€A €CSS for ELA/Literacy: RH11122 Determine the central ide:
Information of a primary or secondary source; provide an aCCurate SUMMMary
that makes clear the relationships among the key detalls and kdeas

5 oF

CA CCS5 ELA/LIteracy: RHIAZ7 Integrate and evaluate multiple sources of
information presented in diverse formats and media [eg. visually,
quantitatively, as well as in words) in order to address a question or solve a
problem

CA OCSS for ELAfLiteracy: RH.9.10.9 Compare and cont
& topic in several primary and secondarny sources.

tments of the

Lesson Objectives [ Student Outcomes

Suden | be able to humanize the Armenian Genocide through
SUrviver accounts.

Students will apply the concepts of resistance, agency, and
empowerment to the actiens of Armenians during the Armenlan
Ganocide,

Matarials
& Internet access
» Personal listening devices
* Survivor Testimonies Notes handout

#N GenocideEducation.org

Lesson on Resistance | Genocide Education

RESISTANCE, AGENCY,
AND EMPOWERMENT
The Armenian Experience

Standards:
CA CCSS for ELA/Literacy: WHST 2108 Draw evidence from informational
texts 1o support analysis, reflection, and research.

CA CCSS for ELA/Literacy: WHST 11-12.9 Draw evidence from informational
texts ko support analysis. reflection, and research,

CA CC55 for ELA Literacy: RH.9-10.2 Determing the central ideas or
information of a primary of Secondary SOUrce; provide An ACCLFALE SEMMany
of how key events or ideas develop over the course of the text.

CA CCS5 for ELA/Literacy: RH.11-12.2 Detarmine the central ideas or
information of a primary o Secondary SOurce; Provide An ACCLFALE SEMmany
that makes clear the relaticnships among the key details and ideas.

A CC55 for ELA/Literacy; RH 3109 Compare and contrast treatments of the
same topec in several primary and secondary Sources.

Lesson Objectives [ Student Outcomes
= Students will identify and explain the different ways Armenians used
FELISEANCE, Aency, SN SMPOWermEent, over time.

Materials [attached)
= Adevice to connect 1o the internet
» Resrtance Stations handout

Differentiation
y Includes vides clips and readings 1o help reach all learnars

% cenocideEducation.org
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https://cateacherscollaborative.org/wp-content/uploads/Curriculum_Resistance_Lesson-Plan_Day-6_GenEd.pdf
https://cateacherscollaborative.org/wp-content/uploads/Curriculum_Resistance_Lesson-Plan_Day-8-9_GenEd.pdf

The Legacy of a Witness | Facing History & Ourselves

=), FACING
== | |) HISTORY &
<I7" OURSELVES

(Note: Effective genocide education is at its best when it offers not solely cautionary tales, but
also positive moral messages to students. Language — its use, its symbols, the very process of its
acquisition — also include embedded world views. It offers a “medium for the passing of cultural
knowledge from one generation to the next.” (see Elinor Ochs “Linguistic Resources for
Socializing Humanity”) Hearing not only from survivors of genocide but also rescuers and other
upstanders offers students an opportunity not just to study rescuers, but also acts of rescue.
Armen T. Wegner was a German national who first smuggled photographic evidence of the
Armenian Genocide in his belt buckle during World War I and was later incarcerated in multiple
German Concentration Camps for writing Hitler to oppose the persecution of the Jews. Wegner
was later awarded the Righteous Among the Nations designation by Yad Vashem for being the
only German writer to publicly oppose the persecution of the Jews. He is but one example of an
ordinary person who decided to speak out when he witnessed wrongdoing. When possible,
weaving together the typologies of rescuer actions with the typologies of people who rescue, or
studying the acts that comprise rescue and upstanderism alongside the rescuer, is extremely
valuable. When we study the story of Armen T. Wegner, we must blend into that study learning
not only about the rescuers but also about his specific actions. By examining the lives, choices,
and actions of individuals who played a role in preventing or addressing the harms of genocide,
students are provided with role models they can emulate and positive examples of who they
could become and the actions they could undertake. Such examples may later buttress student
resolve to take action not if, but likely when they witness wrongdoing during the course of their
own lives, thus creating opportunities to develop a generation more likely to eschew the norms of
bystanderism and take action.)
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https://www.facinghistory.org/resource-library/legacy-witness

Case Study #2: The Holocaust

Essential Questions:

e What was the experience of Holocaust victims?
e What are the costs of injustice, hatred and bigotry?
e What choices do people make in the face of injustice?

Guiding Questions:
e How is the historical context essential to understanding the events of the Holocaust?
e How were individuals impacted by the Holocaust?

Objectives: SWBAT...

¢ explain why Jews were the central target of the Holocaust

¢ analyze the propaganda techniques used by the Nazis to demonize their victims

e define resistance within the context of the Holocaust.

e describe the various forms of resistance that some Jewish people engaged in during the
Holocaust, including spiritual, cultural, and armed resistance.

¢ investigate the range of resistance efforts that took place in the Warsaw ghetto.

e interpret primary source materials—including clips of visual history testimony—that
represent a range of resistance efforts against the Nazi regime in Europe.

¢ conduct independent research on an example of resistance during the Holocaust.

¢ understand the complexities of wartime France and the threat to non-citizens

e learn how and why children hid their identity

¢ analyze the choices people made to survive and help others survive

¢ use a graphic memoir to expand our understanding of how the larger history impacts an
individual’s life
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Readings for Students

Introduction to the Holocaust | USHMM

(Note: This is Part 1 of a 9-Part Series on The Holocaust - time permitting, encourage
students to read the entire series)

INTRODUCTION TO
THE HOLOCAUST
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https://encyclopedia.ushmm.org/content/en/article/introduction-to-the-holocaust

Videos for Students

Who are Jews? | American Jewish Committee

European Antisemitism from Its Origins to the Holocaust | USHMM

b BRausT

USEUM

The Path to Nazi Germany | USHMM

FULL FILM
The Path to Nazi Genocide
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https://www.youtube.com/watch?v=KHL4f7s10UA
https://www.ushmm.org/learn/holocaust/the-path-to-nazi-genocide
https://www.youtube.com/watch?v=0olTBH1Mm58

To give students a more directed overview of the events and impact of the Holocaust, use
the activities and testimony from the story of Gerda Weissman Klein as told in the Academy
Award winning film One Survivor Remembers. It would be helpful to follow at least some of
the activities from Learning for Justice One Survivor Remembers. The full film can be found
here: One Survivor Remembers Film - USHMM

Media Literacy: Analyzing Propaganda The Holocaust as a Cast Study
| Echoes & Reflections

E ]‘ ECHOES & REFLECTIONS
]

MEDIA LITERACY: ANALYZING PROPAGANDA
THE H CAUST AS A CASE STUDY

Why Did Some Choose to Rescue? | USC Shoah Foundation
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https://iwitness.usc.edu/activities/7587?search=rescue
https://cateacherscollaborative.org/wp-content/uploads/Curriculum_Analyzing-Propaganda_Lesson-Plan_EchoesReflections.pdf
https://www.learningforjustice.org/sites/default/files/kits/OSR%20Guide%202010_final_0.pdf
https://www.ushmm.org/remember/holocaust-reflections-testimonies/one-survivor-remembers

Rescue and Survival in Hiding | USHMM

(NOTE: This lesson is particularly beneficial if you are choosing to assign the Capstone
Artifact Activity)

T Eaust

MEMORI

‘MUSEUM

Rescue and Survival in Hiding: Online Lesson

Grade Level: Approprists for grades 6-12

lastruetiosal sequence:

Teacher Mate
There 1 addstional infarmation abost the Curators Comer episodes on Page 3.

Teaching About Resistance During the Holocaust With Primary Sources
| Echoes & Reflections

s ECHOES & REFLECTIONS

TEACHING ABOUT RESISTANCE DURING THE HOLOCAUST
WITH PRIMARY SOURCES

CRADES $12
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https://www.ushmm.org/m/pdfs/USHMM-Rescue-Hiding-Online-Lesson.pdf
https://cateacherscollaborative.org/wp-content/uploads/Curriculum_Teaching-About-Resistance-During-the-Holocaust-with-Primary-Sources_Lesson-Plan_EchoesReflections.pdf

Using Graphic Novels to Teach About the Holocaust: A Case Study of
Nazi-Occupied France | JFCS

7 HOLOCAUST
CENTER

Using Graphic Novels to Teach About the Helocaust: A Case Study of Nazi-Occupied France

Time: 2-3 Class Periods
Audience: 9-12th Grade. May be adapted for Bth Grade

Acknowledgment: This curriculum is a project of the California Teachers Collaborative for Holocaust and
Genocide Education, established by the JFCS Holocaust Center, with support from the California
Department of Education, the Marin County Office of Education, and the Stafe of California.

Learning Objectives:
By the end of this lesson, students will be able to...

Understand the complexities of wartime France and the threat to non-citizens

Learn how and why children hid their identity

Analyze the choices people made to survive and help others survive

Use a graphic memoir o expand our understanding of how the larger history impacts an
individual's life

.- ® " 8

Aligned Standards

CCSS.ELA-LITERACY.RH.8-10.2

Determine the central ideas or information of a primary or secondary source; provide an
accurate summary of how key events or ideas develop over the course of the text.
CCSS.ELA-LITERACY.RH.11-12.2

Determine the central ideas or information of a primary or secondary source; provide an
accurate summary that makes clear the relationships among the key details and ideas.
CCSS.ELA-LITERACY.RH.6-8.9

Analyze the relationship between a primary and secondary source on the same topic.
CCSS.ELA-LITERACY.RH.9-10.9

Compare and contrast treatments of the same topic in several primary and secondary sources,
CCSS.ELA-LITERACY.RH.11-12.9

Integrate information from diverse sources, both primary and secondary, into a coherent
understanding of an idea or event, noting discrepancies among sources.

Contaxt

This lesson focuses on the Holocaust in occupied France through a child's perspective. A basic
introduction to the Holocaust is helpful. For students with little background, this 38-minute video
from the United States Holocaust Memaorial Museum will provide context. For middle school,
please preview the video before showing. Additional resources are at the end of the lesson. For
a list of common terms used within this lesson, refer to the glossary at the end of the lesson.

Materials Needed

Google Slides
# Handout 1- The Journey Begins: A Question of ldentity (4 Bag of Marbles, Pages 23-2T)
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https://cateacherscollaborative.org/wp-content/uploads/Curriculum_-Using-Graphic-Novels-to-Teach-About-the-Holocaust_Lesson-Plan_JFCS-Holocaust-Center.pdf

Case Study #3: The Cambodian Genocide

Essential Questions:
e What was the experience of Cambodian Genocide victims?
e What are the costs of injustice, hatred and bigotry?
e What choices do people make in the face of injustice?

Guiding Questions:
e How is the historical context essential to understanding the events of the Cambodian
Genocide?
e How were individuals impacted by the Cambodian Genocide?

Objectives: SWBAT...

¢ understand how US involvement in the Vietnam War informed the Cambodian Genocide.

¢ analyze how a Cambodian girl experienced the US bombing during the Vietnam War, and how
it impacted her life in Cambodia.

¢ identify the ways internal conflict (Civil War) and external conflict (Vietnam War) created
conditions that allowed for the rise of a genocidal regime in Cambodia.

e understand how the Khmer Rouge rearranged traditional family units to best serve the aims of
the communist regime.

¢ analyze how a Cambodian girl experienced the destruction of family life in Cambodia.

¢ determine the ways that genocidal regimes destroy more than lives.

¢ analyze the societal conditions that encouraged violence, criminality, and betrayal.

e use survivor testimony to identify how communist principles destroyed the fabric of
Cambodian society and turned neighbors against each other.
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Readings for Students

The Cambodian Genocide Through Testimony | Cambodian Genocide
Resource Center (Pages 4-7)

'HE CAMBODIAN GENOCIDE
THROUGH TESTIMONY

Cambodia 1975-1979 | USHMM
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https://www.ushmm.org/genocide-prevention/countries/cambodia/cambodia-1975
https://cateacherscollaborative.org/wp-content/uploads/Curriculum_-Cambodian-Genocide-Through-the-Lens-of-Testimony_Lesson-Plans_Cambodian-Genocide-Resource-Center.pdf

Readings for Students

Chronology of Cambodian Events Since 1950 | MacMillan Center for
International and Area Studies at Yale

Chronology of Cambodian
Events Since 1950

Interview with Keith Chee | Contexis

Cambodia | Holocaust and Genocide Studies | UMN College of Liberal
Arts

M UNIVERSITY OF MINNESOTA

Modern Genocide | 31


https://macmillan.yale.edu/gsp/chronology-cambodian-events-1950
https://contexts.org/articles/contextualizing-cambodia/
https://cla.umn.edu/chgs/holocaust-genocide-education/resource-guides/cambodia?utm_source=chatgpt.com

Videos for Students

FRONTLINE /WORLD Coping with Genocide in Cambodia | PBS

FRONTLINE®

WORL

Timothy Williams: Ugly History: Cambodian Genocide | TED Talk

TED

Everyone Has A Story - Arn Chorn-Pond | Facing History & Ourselves

=), FACING
— I} HISTORY &
=1)" OURSELVES
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https://www.pbs.org/frontlineworld/educators/history_cambodia.html?utm_source=chatgpt.com
https://www.ted.com/talks/timothy_williams_ugly_history_the_khmer_rouge_murders?language=en
https://www.facinghistory.org/resource-library/everyone-has-story-arn-chorn-pond

Digital Archives for Students

Survivor Stories | The Digital Archive of Cambodian Holocaust
Survivors

https://cybercambodia.com/dachs/stories.html

Photos from Pol Pot’s Secret Prison | Tuol Sleng

https://www.tuolsleng.com/history.php

SISETNRI ii!ll-i' T
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https://www.tuolsleng.com/history.php
https://cybercambodia.com/dachs/stories.html
https://www.tuolsleng.com/history.php

The Cambodian Genocide Through Testimony | Cambodian Genocide
Resource Center

(Choice of 3 Lesson Plans: 1. “Setting the Scene for Genocide: The Vietnam War and the
Cambodian Civil War” 2. “Cambodian Genocide and the Destruction of Family Life under
the Khmer Rouge” and 3. “Cambodian Genocide: A Communist Genocide”)

'HE CAMBODIAN GENOCIDE

THROUGH TESTIMONY

Photo Essay: Remembering Genocide in Cambodia | Jamie Wise

From the article: “The memories we make by engaging with others’ stories form our own
identities and shape the world we share. Memorials challenge and inspire their visitors with an
enduring question: After you have seen this, who will you be?” Note to educators: If you’ve
taught the Holocaust Case Study, you may want to consider using the activity Why Do We
Remember? | USC Shoah Foundation to introduce the concept of memorials before using
this photo essay.

Sage Journals
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https://journals.sagepub.com/doi/10.1177/1536504220920197?icid=int.sj-full-text.similar-articles.2
https://cateacherscollaborative.org/wp-content/uploads/Curriculum_-Cambodian-Genocide-Through-the-Lens-of-Testimony_Lesson-Plans_Cambodian-Genocide-Resource-Center.pdf
https://iwitness.usc.edu/activities/7594?search=memorials&category=activities
https://iwitness.usc.edu/activities/7594?search=memorials&category=activities

Journal Prompt

Use the Image Analysis Activity | Global Oneness Project to analyze the photos.Have
students share their reflections in a group discussion or in journals (Reflection Prompt:
Select one of the images that has the biggest impact on your thinking. Evaluate the
effectiveness of the memorial found in the image. What emotions does it convey? Does the
memorial itself successfully communicate a message about justice and memory? How would
you answer the question “After you have seen this, who will you be?”)

Image Analysis Activity

Use the Visible Thinking Routine “See, Think, Wonder” from

Project Zero, Harvard Graduate School of Education
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https://www.globalonenessproject.org/image-analysis-activity
https://www.globalonenessproject.org/image-analysis-activity

Case Study #4: Guatemala Genocide

Essential Questions:
e What was the experience of Guatemalan Genocide victims?
e What are the costs of injustice, hatred and bigotry?
e What choices do people make in the face of injustice?

Guiding Questions:
e How is the historical context essential to understanding the events of the Guatemalan
Genocide?
e How were individuals impacted by the Guatemalan Genocide?

Objectives: SWBAT...

¢ identify the historical events that led to the Guatemalan Genocide

e understand how international corporations and US involvement informed the Guatemalan
Civil War and Genocide.

e determine the ways that dictatorships destroy more than lives.

¢ analyze the societal conditions that encouraged violence, criminality, and betrayal.

e use survivor testimony to identify how communist principles destroyed the fabric of
Cambodian society and turned neighbors against each other.

¢ explain why indigenous communities were targeted during the Guatemalan Civil War

e interpret primary source materials—including clips of visual history testimony—that
represent a range of experiences during the Guatemalan genocide.

¢ analyze the choices people made to survive and help others survive

e conduct research into role and impact of transitional justice in post-genocide Guatemala
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Readings for Students

Genocide in Guatemala | Holocaust Museum Houston
https://hmh.org/library/research/genocide-in-guatemala-guide/

%HOLOCAUST

MUSEUM
&.- HOUSTON

Was There Genocide in Guatemala? | BBC
https://www.bbc.com/news/world-latin-america-22649355

REUTERS

Guatemalan Genocide | USC Shoah Foundation

https://sfi.usc.edu/collections/guatemalan

USC Shoah Foundation

'The Institute for Visual History and Education
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https://hmh.org/library/research/genocide-in-guatemala-guide/
https://www.bbc.com/news/world-latin-america-22649355
https://sfi.usc.edu/collections/guatemalan
https://hmh.org/library/research/genocide-in-guatemala-guide/
https://www.bbc.com/news/world-latin-america-22649355
https://sfi.usc.edu/collections/guatemalan

Videos for Students

2025 Genocide Awareness Lecture featuring Victoria Sanford | Cohen
Institute for Holocaust and Genocide Studies

https://www.youtube.com/watch?v=M-g0a3Rb4bl

2025 GENOCIDE AWARENESS LECTURE

FRIENDS WHO DISAP!

DOCUMENTING THE GUATEMALAN GENOCIDE & FORCED DISAPPEARANCE

Wednesday, April 2, 2025 | 6:00 p.m. via Zoom
Featuring Professor Victoria Sanford

Keene Cohen Institute for Holocaust

TN and Genocide Studies
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https://www.youtube.com/watch?v=M-g0a3Rb4bI
https://www.youtube.com/watch?v=M-g0a3Rb4bI

The Guatemalan Civil War
and Genocide | Twige Project

Timeline of the Guatemala

Genocide | Twige Project

Teaching the Human Story Teaching the Human Story

of the Guatemalan Genocide of the Guatemalan Genocide

The Guatemalan Civil War and
Genocide Genocide

| Fimma: 40 miraston | Audbonce: 011" grade | | Time: 40 misutos | Audienca: 10 1T prodo |
Cvorview Ovarview
Known by many Guatemalans as La Violencia tor “The Violence™), mass atrocities emerged
In Gaatemala during a decades-long civil war that began in 15960 and ended with the skgning
of Peace Accords in 199%.

Genocides do net bappen overnight. Instead, they are the resalt of years of decisions, events,
ak I s, In thits

of the ke evenits thed 1o

Each group will research a specific event, evaluate

its significance, and contribute 102 collective class timeline,

and gelicies that ceulice

Growing Tansions
Learning Objectives RThe milltary dictatoeship Jed by Calonel Carlos
1. Students will analyze the history of e Castillo Armas was established by the United
Gaatemnalan Civil War and when States govemnsen
Instances of penseide scrured. business, anti-Cor
E-u.u'ul.« Quickly, the newly installed
heda eputation for

Learning Objectives

et will explie the cortest of

eforms and social change.
The government also lml'l«‘ poditical rivals 1o
odents will ymibesize historcal stifle any opposit tillo Armas was

uially bod 1o growisg co
ind comtributed 1o the violence of the

which eve
govern
Guate

)

. whie e oo assassinated by a left-leaning member of his
RS —— ooy be ekl G e for
__ Lol bl f'd"f"--'--'h‘“:'d -~ porwer led to farther instability and fear of an
iokemes s SR pyv—" Content Standar Insurgency. A growing namber of left-leaning
Contont Standards tagecing o ndieseus Mayan comemuniie by e e
HSSA19 WSS insungent groups fomed and began battling the

HSS.30.86, 1,2, und 3 HISS-11L9

185119 12 wd 3 L1 IS e el the government ereated
A L R 1t 8 b 4 ks, WSS-1093  §SS.  PaADLIZAS paramslitary groups and PAC (in English: Civil
15510583 Besrmia e 4 1034 WSS-PoAD288  Defense Patrols) to e
a stnugghes for poswer over many decades.
A CALIFORNIA TEACHERS COLLASORATTVE W AN TEACRIRS COLLABORN
FOR MOLOCARIFY AND GINCEION TDUCATION oA HOLOCALST AN SEROI08 EREATION
Daveloped by Twige Froject Timaline | Daveloped by Twige Preject N — T

The Role of Land and
Resources in Guatemala’s

The Disappeared | Twige

Project

Conflicts | Twige Project

Teaching the Human Story Teaching the Human Story

of the Guatemalan Genocide of the Guatemalan Genocide

The Role of Land and Resources in
Guatemala’s Conflicts

{Time: 80 minutes | Audiance: 10-Z grode [

The Disappeared

| Timse: 40 sninnstos [ Ausdionse: 10-4Tgrode |

Overview
Tounderstand the significance of Guatemala's natural resources and the wle it played in the
il to First examine Uhe rale of resousees during
dependence. We will then loak at the case study o

de, it is bes
lism arsd the early yoars of

il wa
colond
United Fruit Compary are its rode in Guatemala’s viol

history mmerse grief a

sense of fear and uncertain
5 o History of Exploitation o been eecognized i
Loarning Objectives Guatemala isin the heart of Cemtral America and was they L

5. Students will understand the role of land
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Forensic Anthropology as A Visit to Comalapa Memorial

Transitional Justice | Twige | Twige Project
Project

Teaching the Human Story Teaching the Human Story

of the Guatemalan Genocide of the Guatemalan Genocide

Forensic Anthropology as Transitional
Justice

| Time: 80 minutes | Audience: 10-1Z prads |

A Visit to Comalapa Memorial

[ Tiema: 80 minutes | Awdience: 103 rade |
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The Genocide in Guatemala La Violencia- Genocide in Guatemala
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Forensic Anthropology Foundation of Guatemala (FAFG) | Twige Project
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Case Study #5: Bosnia-Herzegovina Genocide

Essential Questions:
o What was the experience of Bosnia-Herzegovina Genocide victims?
e What are the costs of injustice, hatred and bigotry?
e What choices do people make in the face of injustice?

Guiding Questions:
e How is the historical context essential to understanding the events of the Bosnia-Herzegovina
Genocide?
e How were individuals impacted by the Bosnia-Herzegovina Genocide?

Objectives: SWBAT...

¢ Identify the historical events that led to the Bosnia-Herzegovina genocide

e Describe the history of the Siege of Sarajevo and the various influences from outside sources
to bring it to an end.

e Explain the key elements that led to the Siege of Sarajevo.

¢ Analyze how the siege affected various groups within Sarajevo

¢ Interpret primary source materials—including clips of visual history testimony—that
represent a range of experiences and observations during the Bosnia-Herzegovina Genocide.

¢ Analyze the choices people made to survive and help others survive.
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Readings for Students

Bosnia and Herzegovina - USHMM

Start on first page and click through each prompt

https://www.ushmm.org/genocide-prevention/countries/bosnia-herzegovina

Bosnia and Herzegovina, 1992-1995

Learn what led to the violence in Bosnia and what happened in its wake.

War and Genocide in Bosnia-Herzegovina | USC Shoah Foundation

https://sfi.usc.edu/collections/bosnia-herzegovina

USC Shoah Foundation

'The Institute for Visual History and Education

Yugoslavia (Former) | Genocide Studies Program at Yale

https://macmillan.yale.edu/gsp

MacMillan Center for International and Area Studies at
Yale

Genocide Studies Program
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Readings for Students

MASSACRE IN BOSNIA; Srebrenica: The Days of Slaughter - The New
York Times

https://www.nytimes.com/1995/10/29/world/massacre-in-bosnia-srebrenica-the-days-
of-slaughter.html?pagewanted=all

Che New HJork Eime

Yugoslavia & The Balkans | 1990-1998 | BBC NEWS

http://news.bbc.co.uk/hi/english/static/map/yugoslavia/

B EE HOMEPAGE | WORLD SERVICE | EDUCATION

EBEE NEWS

Modern Genocide | 44


https://www.nytimes.com/1995/10/29/world/massacre-in-bosnia-srebrenica-the-days-of-slaughter.html?pagewanted=all
http://news.bbc.co.uk/hi/english/static/map/yugoslavia/
https://www.nytimes.com/1995/10/29/world/massacre-in-bosnia-srebrenica-the-days-of-slaughter.html?pagewanted=all
https://www.nytimes.com/1995/10/29/world/massacre-in-bosnia-srebrenica-the-days-of-slaughter.html?pagewanted=all
http://news.bbc.co.uk/hi/english/static/map/yugoslavia/

Videos for Students

Nadija Halilbegovich’s Winter Commencement Speech 2013 | Butler
University (Start at 06:30)

https://www.youtube.com/watch?v=Chtiqs9 Ig¥

@ Madja Halilbe chia Winber Codmn = 2013 | Butler Ui

NADJA HALILBEGOVICH D2 ?‘
WINTER COMMENCEMENT
ADDRESS 2013

Watzh on B albe

Srebrenica: The Trauma of the Blue Berets (2008) | ORF

https://www.youtube.com/watch?v=_lIcj316Gil4

SREBRENICA: THE TRAUMA OF THE BLUE BERETS
By ORF
July 2008

Eyewitness Testimony | USHMM

https://www.ushmm.org/genocide-prevention/countries/bosnia-herzegovina/eyewitness-

T BEAusT

USEUM
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The Siege of Sarajevo | CA Teachers Collaborative on Holocaust and

Genocide Education

https://cateacherscollaborative.org/wp-content/uploads/Curriculum_The-Siege-of-

Sarajevo_Lesson-Plan_Avenues-for-Change.pdf

The Siege of Sarajevo

Authars
Hilary Lavine, M.A., Holocausi and Genocide Studies
Tesha Tillotson, MA., Education

Editor
Sharta Sexdel, MU, Englsh
California Comman Core Standards

- HS5PoAD 1273 - HE5-10.55
« HSS-1181 + HES-10.58
- H55-1193

Acknowledgment

This curriculum is a project of the California Teachers Collaborative for Holocaust and Genocide

Emucation, estabished Dy the JFCS Holocaust Center, with suppon from the Calfoméa Department

of Education, Marin County Office of Education, and the: Stale of California

Truth and Consequences | PBS

https://illinois.pbslearningmedia.org/resource/wwp11.socst.global.conn.Iptruthcon/tr

uth-and-consequences/

QPBS wittwO

LearningMedia
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Case Study #6: The Genocide Against the Tutsi in Rwanda

Essential Questions:
e What was the experience of victims of the Genocide in Rwanda?
e What are the costs of injustice, hatred and bigotry?
e What choices do people make in the face of injustice?

Guiding Questions:
e How is the historical context essential to understanding the events of the Genocide against
the Tutsi in Rwanda?
e How were individuals impacted by the Genocide in Rwanda?

Objectives: SWBAT...

e Have a basic understanding of why the 1994 Genocide Against the Tutsi happened.

e Apply what they learned from the case study toward a more holistic view of the risk factors of
genocide.

e become familiar with contemporary research findings in genocide studies.

e recognize how exclusionary ideologies and discriminatory policies are risk factors for
genocide.

¢ assess how identity cards solidified ethnic boundaries before the genocide, as well as the
impacts of these cards on individual Rwandans.

e understand the impact of propaganda in the context of the 1994 Genocide Against the Tutsi.

e understand the “Hutu Ten Commandments” as an example of propaganda in the context of
the 1994 Genocide Against the Tutsi.

¢ analyze the relationship between propaganda and genocide, and the impact of propaganda on
survivors.

¢ analyze and critique primary sources and different forms of propaganda.

¢ understand common forms of rescue during genocide.

¢ analyze why someone would choose to rescue someone else during genocide.

¢ analyze and critique rescuer testimony as a primary source.
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Readings for Students

Timeline and Explanations | United Nations Outreach Programme on the
1994 Genocide Against the Tutsi in Rwanda

https://www.un.org/en/preventgenocide/rwanda/historical-background.shtml

O"L\Jtreach Programme on the 1994 Genocide against
the Tutsi in Rwanda and the United Nations

Rwanda 1990-1994 | USHMM (Start on first image and click through each
prompt)

https://www.ushmm.org/genocide-prevention/countries/rwanda/divided-by-ethnicity

T BausT

e MUSEUM

Readings and Video: Frontline “Ghosts of Rwanda” | PBS
https://www.pbs.org/wgbh/pages/frontline/shows/ghosts/

QPBS ‘ wosu OQpBs
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Videos for Students

Immaculee llibagiza Survivor Testimony

https://www.youtube.com/watch?v=wcWRfxttOlk

IMMACULEE |LIBAGIZA
at

Bishop O’Connell High School
February 1, 2012

1994 Genocide Against the Tutsi in Rwanda | USC Shoah Foundation
https://www.youtube.com/watch?v=NWISASQqz9Y

. 1994 Genocide Against the Tutsi in Rwanda | USC Shoah Foundation' %\ [ 103"
i ) « Share [F§
Foundatior i

Shaah - The Holocaust, known in Hebrew 3

as the Shoah, was the genockde of .. |
F

Watch on I8 YouTube
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Risk Factors of Genocide | Twige Project & Accompanying Slidedeck
| Twige Project

https://cateacherscollaborative.org/wp-content/uploads/Lesson-3A_-Risk-Factors-of-
Genocide_Twige-Project.pdf

Teaching the Human Story

of the 1994 Genocide Against the Tutsi

Risk Factors of Genocide
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sagnal ahe likelibood of identivy-k e, This activity is aismed at pro

e, including broader stroctural
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https://cateacherscollaborative.org/wp-content/uploads/Slidedeck_Rwanda-Overview-
and-Risk-Factors-of-Genocide_Twige-Project.pptx
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Ethnic Identity Cards | Twige Power of Propaganda | Twige
Project Project

Teaching the Human Story Teaching the Human Story

of the 1994 Genocide Against the Tutsi of the 1994 Genocide Against the Tutsi

Ethnic Identity Cards Power of Propaganda
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Unit 3: Responding to Genocide

Essential Questions:
e What is justice?
e What are our responsibilities to individuals and groups outside our borders?
e What decisions do individuals make in a time of injustice?

Guiding Questions:
e What would have to happen for there to be justice after the Holocaust and other genocides?
e Was justice achieved at the Nuremberg Trials?
e Why did genocides still occur after the Holocaust?

Unit Guiding Questions:

e What is the role of the international community, including governments, NGOs, the media,
and individuals in promoting or stopping genocide?

e What can responsible people do when confronted with powerful evidence of acts against
humanity and civilization?

e What is the role of government in curtailing genocide denial, constructing commemorations
and or allowing individuals to forget difficult histories?

e Has the Genocide Convention been effective or ineffective in preventing and punishing
genocide?
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Readings for Students

What is the ICC and What Does it Do? | ICC

https://www.icc-cpi.int/sites/default/files/lesson1.pdf

What is the ICC
and what does

OBJECTIVES

LESSON OUTLINE Part A

International Criminal Justice - The Society Pages

https://thesocietypages.org/roundtables/international-criminal-justice/

Accountability after Genocide - Hollie Nyseth Brehm, 2017

https://journals.sagepub.com/d0i/10.1177/1536504217742390?icid=int.sj-abstract.similar-
articles.4

SageJournals
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Videos for Students

Desmond Tutu and the Truth and Reconciliation Commission | 60
Minutes Archive

https://www.youtube.com/watch?app=desktop &v=YY-eelhhghQ

50 Desmond Tutu and the Truth and Reconciliation Commission | 60 Minutes Archive i

Share

60 |

Watch on 1B Youlube ES

Ben Ferencz - Dimensions in testimony | IWitness

(This is an interactive website through whcih students can ask questions and hear answers
from Nuremberg Prosecutor Ferencz)

https://iwitness.usc.edu/dit/benferencz

USC Shoah Foundation

The Institute for Visual History and Education
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War Crimes Trials | Echoes & Reflections

https://echoesandreflections.org/wp-content/uploads/2022/04/10-01-
03_Student_Handout War_Crimes_Trial.pdf

Artrstunts chargedurdn: Cout One s seeused
# hoed borgih of sgresing or planaing 42 roramit crimm 1 cutined in
o e

Justice and Judgement after the Holocaust | Facing History & Ourselves

https://www.facinghistory.org/en-gb/resource-library/justice-judgement-after-
holocaust-uk?utm_source=chatgpt.com

=), FACING
== | |} HISTORY &
<17" OURSELVES
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High School Students and the ICC - 5 Lesson Module | ICC

https://www.icc-cpi.int/get-involved/teachers-high-school-students?
utm_source=chatgpt.com

Cour
Pénale
Internationale

International
Criminal
Court

Long Night’s Journey into Day: South Africa’s Search for Truth and
Reconciliation | Facing History Ourselves

https://www.facinghistory.org/resource-library/long-nights-journey-day-south-africans-
search-truth-reconciliation?utm_source=chatgpt.com

=), FACING
== | | ) HISTORY &
<1}’ OURSELVES

Analyzing and Creating Memorials - Lesson Plan | Facing History &

Ourselves
https://www.facinghistory.org/resource-library/analyzing-creating-memorials?

utm source=chatgpt.com

—=|), FACING
== | | ) HISTORY &
<1’ OURSELVES
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Potential Add On

Listen to Segments from “We Share the Same Sky” & analyze the legacy of the Holocaust.

Journal Prompt

Ask students to reflect on the different forms of post-genocide justice responses and identify the
one that speaks to them. Have students share their preferred response. Ask them to explain and
evaluate why their chosen response and align it to one of the three statements below:

¢ Punishing perpetrators for wrongdoing is necessary to achieve justice. Offenders should suffer
for the crimes they have committed.

e Justice is best achieved when the perpetrators repair the harm they have caused.

e After a community has been through a time of conflict or violence, it is better for everyone to
move on and forget the crimes or hardships of the past.

This curriculum is a project of the California Teachers Collaborative for Holocaust and Genocide Education, established by the JFCS Holocaust .
Center, with support from the California Department of Education, Marin County Office of Education, and the State of California. Modern Genocide I 57
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